
Manual
Sally E. Shaywitz, MD 

TM

Shaywitz

DyslexiaScreen

The material in this manual is protected by federal and international copyright laws. No reproduction  
or download of any part of it may be made without prior written permission from Pearson.



Copyright © 2016, 2017, 2018 NCS Pearson, Inc. All rights reserved.  
Portions of this work were previously published.

Warning: No part of this publication may be reproduced or transmitted in 
any form or by any means, electronic or mechanical, including photocopy, 
recording, or any information storage and retrieval system, without the 
express written permission of the copyright owner. 

Pearson, Q-global, Shaywitz DyslexiaScreen, Wechsler, WIAT, WISC, 
and WPPSI are trademarks, in the US and/or other countries, of Pearson 
Education, Inc., or its affiliates.

NCS Pearson, Inc.  5601 Green Valley Drive  Bloomington, MN 55437

4.D

For inquiries or reordering: 
800.627.7271 
www.PearsonClinical.com



iii Shaywitz DyslexiaScreen  ■    Table of Contents

Copyright © 2016, 2017, 2018 NCS Pearson, Inc. All rights reserved.

Table of Contents

About the Author                                                                                                                          iv

Acknowledgments                                                                                                                         v

Qualification Requirements                                                                                                      vi

Chapter 1: Introduction and Rationale                                                                                 1

Administration Time                                                                                                                  1

Forms and Reports                                                                                                                   1

Development Rationale                                                                                                                                       2

Technical Requirements                                                                                                            3

Chapter 2: Administration, Reports, and Interpretation                                                 4

Preparing for Administration on Q-global                                                                                 4

Step-by-Step Instructions for Q-global Administering and Reporting                                       4

Preparing for Administration Using the Universal Screening Application                                  6

Step-by-Step Instructions for Universal Screening Application  
Administering and Reporting                                                                                                     6

Scoring                                                                                                                                     7

Interpreting Results                                                                                                                   8

Chapter 3: Norms Development, Reliability, and Validity                                               9

Description of the Samples                                                                                                       9

Connecticut Longitudinal Sample                                                                                       9

National Validity Samples                                                                                                  10

Scale Development                                                                                                                  11

Evidence of Reliability and Validity                                                                                          12

Reliability Data                                                                                                                  12

Validity Data                                                                                                                      12

Sensitivity and Specificity                                                                                                  14

Summary                                                                                                                                 15

References                                                                                                                                     16

Appendix A: Teacher Quick Guides                                                                                      18

Appendix B: Examiners and Teachers                                                                                27

Appendix C: Record Forms                                                                                                     28

Tables
Table 3.1 Demographics of Connecticut Longitudinal Sample                                                9

Table 3.2 Demographics of National Validity Samples                                                           11

Table 3.3 Cronbach’s Alpha Reliability, by Form                                                                    12

Table 3.4 Dyslexia Group Compared to Nonclinical Group, Forms 0 and 1                         13

Table 3.5 Dyslexia Group Compared to Nonclinical Group, Forms 2 and 3                          13

Table 3.6 Classification Accuracy and ROC Area, by Form                                                   14

Table 3.7 Forms 0 and 1 Correlations With WIAT®–III                                                            14

Table 3.8 Forms 2 and 3 Correlations With WIAT®–III                                                            15



iv Shaywitz DyslexiaScreen  ■    About the Author

Copyright © 2016, 2017, 2018 NCS Pearson, Inc. All rights reserved.

About the Author

Sally E. Shaywitz, MD, is the Audrey G. Ratner Professor in Learning Development at the Yale University School of 
Medicine and co-director of the Yale Center for Dyslexia & Creativity. Dr. Shaywitz received her BA (with honors) from 
the City University, where she was elected to Phi Beta Kappa. She obtained her MD from Albert Einstein College of 
Medicine. As a physician-scientist, Dr. Shaywitz conducts cutting-edge research to advance the science of dyslexia and 
provide a framework for the 21st century scientific understanding of dyslexia. With her husband, Dr. Bennett Shaywitz, 
she originated and championed the “Sea of Strengths” model of dyslexia, which emphasizes a sea of strengths of 
higher critical thinking and creativity surrounding the encapsulated weakness in decoding found in children and adults 
with dyslexia. Dr. Shaywitz is the author of more than 250 scientific articles and chapters. Her award-winning book, 
Overcoming Dyslexia (Shaywitz, 2003), details fundamental scientific findings on dyslexia and how to translate this 
scientific knowledge into policy and clinical practice. Overcoming Dyslexia has received critical acclaim and has been the 
top-selling trade book on dyslexia since its publication.

Dr. Shaywitz’s ongoing neurobiological and longitudinal epidemiological studies continue to track a population-
based cohort from kindergarten entry to mature adulthood. This research has provided contemporary knowledge of 
the prevalence, gender composition, universality, precursors, persistence, and long-term outcomes of dyslexia. Her 
neurobiological studies demonstrated a neural signature for dyslexia, and her more recent studies provided empirical 
evidence for the unexpected nature of dyslexia.

Dr. Shaywitz, an elected member of the National Academy of Medicine of the National Academy of Sciences, has 
received numerous honors for her work in advancing the scientific understanding of reading and dyslexia, including 
an honorary Doctor of Science degree from Williams College; the Townsend Harris Medal of the City College of New 
York; the Annie Glenn Award for Leadership from Ohio State University; the Achievement Award in Women’s Health of 
the Society for the Advancement of Women’s Health Research; the Distinguished Alumnus Award of the Albert Einstein 
College of Medicine, and the American Academy of Child and Adolescent Psychiatry’s Sidney Berman Award.

Dr. Shaywitz is regularly chosen as one of the “Best Doctors in America,” one of “America’s Top Doctors,” and one of 
“New York’s Top Doctors.” In recognition of her contributions to the National Academy of Sciences, Dr. Shaywitz was 
honored with the distinction of being named a National Associate of the National Academies of Sciences, Engineering, 
and Medicine. Dr. Shaywitz has served on the congressionally mandated National Reading Panel and the Committee on 
the Prevention of Reading Difficulties in Young Children of the National Research Council. By Presidential appointment, 
Dr. Shaywitz served on the National Board for the Education Sciences of the U.S. Department of Education and she has 
spoken at the World Economic Forum. Dr. Shaywitz has testified at several U.S. Congressional hearings; in May 2016, she 
testified for the U.S. Senate Committee on Health, Education, Labor, and Pensions (HELP) on The Science of Dyslexia.
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Qualification Requirements

A Qualification Level B is required to purchase and interpret the results of the Shaywitz DyslexiaScreenTM. To explain the 
results properly, the professional must have successfully completed formal coursework in assessment and understand 
the risks of mislabelling or making educational decisions about students on the basis of limited and imperfect data. Tests 
may be purchased by individuals with a 

 ■ master’s degree in psychology, education, occupational therapy, social work, counselling, or in a field closely 
related to the intended use of the assessment, and formal training in the ethical administration, scoring, and 
interpretation of clinical assessments

 OR

 ■ certification by or full active membership in a professional organization that requires training and experience in the 
relevant area of assessment. 

 OR

 ■ degree or license to practice in the healthcare or allied healthcare field. 

 OR

 ■ formal, supervised mental health, speech/language, occupational therapy, social work, counselling, and /or 
educational training specific to assessing children, or in infant and child development, and formal training in the 
ethical administration, scoring, and interpretation of clinical assessments.

Schools, districts, and other approved educational organizations may purchase the Universal Screening application 
to use the Shaywitz DyslexiaScreen as a larger, school-wide effort. As always, qualified Level B professionals should 
support the data review and analysis for all assessments that are implemented for student benefit.
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Introduction and Rationale

The Shaywitz DyslexiaScreenTM is intended for use as a screening tool. It was developed as a time-efficient survey 
that targets the most clinically sensitive behaviors to help teachers identify students at risk for dyslexia and to begin 
intervention as early as possible. For schools using the Multi-Tiered System of Supports (MTSS), the Shaywitz 
DyslexiaScreen is designed for use with students identified as having academic difficulties and who have not responded 
to Tier 1 interventions. Alternatively, given its brevity, ease of administration, and very good psychometric properties, the 
Shaywitz DyslexiaScreen can be used to screen all students.

Administration Time
Teachers can complete the Shaywitz DyslexiaScreen for a student in less than 5 minutes. Digital administration and 
scoring enable qualified users to receive immediate results and reports for individuals and groups of students.

Forms and Reports
All materials needed to administer the Shaywitz DyslexiaScreen are available on Q-global®, a secure online 
administration, scoring, and reporting system; and on Pearson’s Universal Screening application. The Shaywitz 
DyslexiaScreen offers three forms:

 ■ Form 0 is for teachers of students ages 5:0 through 6:11 in Kindergarten and consists of 10 items.

 ■ Form 1 is for teachers of students ages 6:0 through 7:11 in Grade 1 and consists of 12 items.

 ■ Form 2 is for teachers of students ages 7:0 through 8:11 in Grade 2 and consists of 10 items.

 ■ Form 3 is for teachers of students ages 8:0 through 9:11 in Grade 3 and consists of 10 items.

A teacher completing a Shaywitz DyslexiaScreen form rates statements regarding the student’s language and academic 
behaviors based on how frequently the student demonstrates each behavior. Other statements refer to the student’s 
academic mastery levels, the likelihood that the student has a learning problem, and the likelihood that the student will be 
ready to progress to the next grade level.

The results of these ratings generate two kinds of reports:

 ■ Individual Reports include a student’s standard demographic information, risk level, and an interpretive 
statement.

 ■ Group Reports include all students’ raw scores and risk levels listed by examinee ID, with different levels of 
flexibility, depending on the delivery system used.

The results of the Shaywitz DyslexiaScreen for a particular student include a simple classification of At Risk for Dyslexia 
or Not At Risk for Dyslexia.
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Development Rationale
Dyslexia has long been conceptualized as an unexpected difficulty in reading. In a 1896 British Medical Journal, Dr. 
Pringle Morgan provided the original description of dyslexia in reference to a young boy, Percy F. This unexpected 
difficulty was further validated by Ferrer, Shaywitz, Holahan, Marchione, and Shaywitz (2010). Aligning education with 
scientific knowledge, the U.S. Senate voted unanimously as part of the Cassidy Senate Resolution 576 (2016) to establish 
the following definition of dyslexia:

Whereas dyslexia is—(1) defined as an unexpected difficulty in reading for an individual who has the intelligence 
to be a much better reader; and (2) most commonly due to a difficulty in phonological processing (the 
appreciation of the individual sounds of spoken language), which affects the ability of an individual to speak, 
read, spell, and often, learn a second language; Whereas dyslexia is the most common learning disability and 
affects 80 percent to 90 percent of all individuals with a learning disability; Whereas dyslexia is highly prevalent, 
affecting as many as 1 out of 5 individuals, and persistent; Whereas dyslexia is a paradox such that an individual 
with dyslexia may have—(1) weaknesses in decoding that results in difficulties in accurate or fluent word 
recognition; and (2) strengths in higher-level cognitive functions, such as reasoning, critical thinking, concept 
formation, or problem solving;

Developmental dyslexia affects approximately 17 to 21% of the school-age population, making it the most common 
neurobehavioral disorder among children (Ferrer et al., 2010). Furthermore, dyslexia affects 80% of all children identified 
with a learning disability (Lerner, 1989).

According to Ferrer et al. (2015), a large achievement gap between students with and without dyslexia is evident in 
kindergarten and first grade, and this gap persists through high school. These findings strongly advocate for early 
identification and intervention for students at risk for dyslexia in order to close the achievement gap and prevent 
persistent academic failure.

Screening is a procedure to identify individuals who demonstrate a greater probability for having a specific condition 
and may receive supplemental intervention services or referred for further evaluation (Bleses, Vach, Jørgensen, & Worm, 
2010). Dyslexia screening may be conducted with a large group of students, or, more often, with a subset of students 
who are not achieving commensurate with same-grade peers. Screening tests are designed to be quick and to provide 
information for determining if more in-depth assessment is necessary (Nelson, Nygren, Walker, & Panoscha, 2006). 
The Individuals with Disabilities Education Act mandates that all states identify, locate, and evaluate all children with 
disabilities who are in need of early intervention or special education services (IDEA, 1997, 2004). Key components of 
this mandate include the use of screening and formative assessment data to identify students at risk for poor learning 
outcomes, and a data-based decision-making process for disability identification, in accordance with U.S. state laws 
(Esparza Brown & Sanford, 2011).

More recently, the Every Student Succeeds Act (ESSA) of 2015 underscored the importance of using evidence-based 
screening assessments for early identification of students at risk for dyslexia, beginning no later than Kindergarten, 
by establishing a comprehensive center to disseminate information and training on dyslexia screening. The ESSA also 
extended greater decision-making power to parents, educators, and state and local officials in the area of educational 
assessment. Within a multitiered instructional framework, a screening test, such as Shaywitz DyslexiaScreen, may be 
used to identify students at risk for poor learning outcomes, as specified in the federal guidance letter on dyslexia (U.S. 
Department of Education, Office of Special Education and Rehabilitative Services, 2015).

The Shaywitz DyslexiaScreen includes normative data based on a representative sample of Connecticut schoolchildren, 
which was collected as part of the ongoing Connecticut Longitudinal Study. The results of this study indicated that the 
achievement gap between students with and without dyslexia is evident in first grade and persists into adolescence, 
providing a strong impetus for identifying young children at risk for dyslexia and beginning intervention programs as early 
as possible (Ferrer et al., 2015).
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Technical Requirements
The Shaywitz DyslexiaScreenTM is available using Q-global, Pearson’s secure web-based scoring and reporting platform 
or Pearson’s Universal Screening application, which are accessible from any computer connected to the Internet. 
Additional information regarding Q-global and the new, secure Universal Screening platform technical requirements is at 
www.PearsonClinical.com/shaywitz; select the System Requirements tab. Frequently Asked Questions (FAQs) are in the 
Q-global Resource Library in the file named About the Shaywitz DyslexiaScreen or on the product page.

http://www.PearsonClinical.com/shaywitz
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Administration, Reports, 
and Interpretation

There are two ways to complete the Shaywitz DyslexiaScreenTM. You may choose to use the Q-globalTM scoring and 
reporting system or the Universal Screening application. The Q-global system typically is used for screening individuals 
or small groups. The Universal Screening application is used most often for large-scale screening programs.

In addition to the Q-global and Universal Screening Application delivery options, the Shaywitz DyslexiaScreen will also 
be delivered on aimswebPlus, a universal benchmark and progress monitoring system. Please visit www.PearsonClinical.
com/Shaywitz for more information about the Shaywitz DyslexiaScreen and aimswebPlus integration.

Preparing for Administration on Q-global

For Administrators/Qualified Users:

Read this manual. Become familiar with the items and rating guidelines that follow

Prepare the teacher. The Teacher’s Quick Guide for Item Rating for each form is available in the Q-global Resource 
Library. The Quick Guides are also available in Appendix A of this manual. Provide the appropriate Quick Guide to the 
teacher completing the Shaywitz DyslexiaScreen form.

Receive and confirm test assignments. Set up the student examinee profile (or import the list of students and then 
select the examinee), and assign the correct Shaywitz DyslexiaScreen form. Next, identify and confirm the teacher who 
will complete the survey and select how the form will be completed—via on-screen administration (accessed directly 
from your Q-global account) or remote on-screen administration (via an email link).

For Teachers:

Become familiar with students. As a general guideline, it is recommended that teachers have experience teaching the 
student for at least 6 weeks before evaluating his or her behavior and academic performance.

Read the Teacher’s Quick Guide for Item Rating. Quick reference guides provide additional explanation and examples 
that are helpful for responding to Shaywitz DyslexiaScreen items.

Step-by-Step Instructions for Q-global Administering and 
Reporting
The four basic steps for administering the Shaywitz DyslexiaScreenTM and reporting results are:

Step 1: Prepare teacher for assessment (Qualified User)

Step 2: Assign Shaywitz DyslexiaScreen assessment (Qualified User)

Step 3: Complete on-screen ratings (Teacher)

Step 4: Generate reports (Qualified User)
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Step 1: Prepare Teacher for Assessment (Qualified User)
The qualified Q-global user can access the Teacher’s Quick Guide for Item Rating in the Shaywitz DyslexiaScreen folder 
of the Q-global Resource Library. The user provides the appropriate Quick Guide to the teacher completing the Shaywitz 
DyslexiaScreen form. Ensure that teachers understand the instructions and items, and provide additional training as 
needed.

Step 2: Assign Shaywitz DyslexiaScreenTM Assessment in Q-global 
(Qualified User)
The qualified user logs into Q-global and creates or selects the examinee (student) who has been referred for the 
Shaywitz DyslexiaScreen assessment and assigns the assessment to the examinee. The qualified user then provides the 
teacher with access to the assessment, using one of two options:

 ■ On-screen administration: The teacher completes the Shaywitz DyslexiaScreen via computer with 
Internet access.

 ■ Remote on-screen administration: The teacher is sent an email invitation with a link to launch and complete the 
Shaywitz DyslexiaScreen at a remote location, via computer with Internet access.

Step 3: Complete On-Screen Ratings (Teacher)
The teacher follows the on-screen instructions to enter ratings. All items are rated with a 5- or 6-point Likert scale. Refer 
to the Teacher Quick Guides in Appendix A to review the items by form.

Step 4: Generate Reports (Qualified User)
After the Shaywitz DyslexiaScreen form is completed, the qualified user may generate an Individual Report immediately. 
The Individual Report includes the student’s demographic information, a numerical and narrative summary of results and 
classification level, interpretive information, and recommendations for next steps.

The user also has the option to generate a group report that includes the Shaywitz DyslexiaScreen results for multiple 
examinees (students); however, the individual reports for each examinee must be generated before including an examinee 
in a group report. The group report includes all students’ results; a summary of the number and percentage of students 
at risk or not at risk; and a breakdown of group results by sex, race/ethnicity, and English language learner (ELL) status. If 
further group data analysis and sorting would be helpful, the user can export Q-global data as a CSV file. Please refer to 
the Q-global Help link for instructions on data exports.
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Preparing for Administration Using the  
Universal Screening Application 

For Administrators:

Read this manual. Become familiar with the items and rating guidelines that follow. The manual is view-only for 
administrators within the Universal Screening application. The Quick Guides are also available in Appendix A of this 
manual. You may provide the appropriate Quick Guide to the teacher completing the Shaywitz DyslexiaScreen as needed.

Complete the Roster Wizard. Prepare the data file of students and teachers, according to the specifications in the 
Universal Screening application. Refer to the video and instructions in the Help Center within the application to 
complete this task. Next, follow the on-screen instructions to schedule the screening.

For Teachers:

Review the Quick Guide(s) for Item Rating. The Teacher’s Quick Guide for Item Rating is available in the Help Center and 
embedded in the rating forms for teachers. 

Become familiar with students. As a general guideline, it is recommended that teachers have experience teaching the 
student for at least 6 weeks before evaluating his or her behavior and academic performance.

Verify your assigned student roster. It is recommended that teachers review and edit, if necessary, the list of students 
who were assigned in the rostering process for accurate data collection.

Step-by-Step Instructions for Universal Screening Application 
Administering and Reporting
The five basic steps for administering and reporting the Shaywitz DyslexiaScreen Universal Screening  
application are:

Step 1: Complete the data import process and schedule a screening (Administrator)

Step 2: Prepare the teacher for assessment (Administrator)

Step 3: Verify the student list (Teacher)

Step 4: Complete on-screen ratings (Teacher)

Step 5: Generate reports (Qualified User or Teacher)

Step 1: Complete the Data Import and Schedule a Screening 
(Administrator)
The Administrator must log in and the complete the data import information. The application supports the import 
of students, teachers, and schools in a specified format. (The Help Center FAQs and Videos include information on 
this process.) Then, the Administrator clicks the “Schedule a Screener” button and follows the prompts to select 
the appropriate forms, school(s), and/or organization(s) doing the screening, and enters the screening window 
dates. Administrators can send a notification email from the application to teachers who are assigned to complete 
the screener.
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Step 2: Prepare Teacher for Assessment (Administrator)
The Administrator can access and share the appropriate Teacher’s Quick Guide for Item Rating form from the Help 
Center and share it. The Teacher also can access the Quick Guides directly from the Help Center. Ensure that teachers 
understand the instructions and items, and provide additional training as needed.

Step 3: Verify Student List (Teacher)
Teachers who are scheduled to complete a screening log into the Universal Screening application, using a computer with 
internet access. The scheduled screening is listed on the main screen under the heading, “Verify Students and Complete 
Screening.” Click on the title of the scheduled screening to verify the specific list of students assigned to it. Remove or 
add students to match the current classroom list of students in the classroom as needed. When any edits are complete, 
the Teacher verifies each student by clicking the box in front of each student’s name. When all the correct students have 
checkmarks by their names, the teacher clicks Next to finish the verification process.

Step 4: Complete On-Screen Ratings (Teacher)
The Teacher may complete the screening forms immediately after verifying the student list or at another time. The 
Teacher goes to the “Verify Students and Complete Screening” area of the home screen and follows the on-screen 
instructions to enter ratings for each item. All items are rated on a 5- or 6-point Likert scale. Refer to the Teacher Quick 
Guides to review the items by form.

Step 5: Generate Reports (Administrator or Teacher)
After completing the Shaywitz DyslexiaScreen, the Administrator or Teacher may view an Individual Report immediately. 
The Individual Report includes the student’s demographic information, a numerical and narrative summary of results and 
classification level, interpretive information, and recommendations for next steps. Students who are classified as “At Risk 
for Dyslexia” have additional recommendations in their reports for parents and/or caregivers to support early intervention. 

The Teacher also has the option to generate a group report that includes the Shaywitz DyslexiaScreen results for all 
the students in the teacher’s own verified list. The group report includes all students’ results; a summary of the number 
and percentage of students at risk or not at risk; and a breakdown of group results by sex, race/ethnicity, and English 
language learner (ELL) status.

The Administrator may run various types of group reports across the entire list of students scheduled for a particular 
screening effort. These data may be aggregated or disaggregated by individual or multiple demographic variables, or by 
school. The Universal Screening application supports export of the raw data set to both CSV and Excel format.

Scoring
The raw score is the number of items that meet criteria for the At Risk for Dyslexia classification. The criterion used for 
each item varies and is based on the normative data. The total raw score range is 0 to 10 for Forms 0, 2, and 3; and 0 to 
12 for Form 1. The Universal Screening application calculates the raw score and compares it to the normative cut score 
automatically.
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Interpreting Results
The Shaywitz DyslexiaScreen classifications of At Risk for Dyslexia or Not At Risk for Dyslexia are intended to be 
relatively easy to interpret and communicate with parents, teachers, administrators, and other educational professionals. 
However, professionals qualified to interpret Shaywitz DyslexiaScreen results are advised to cross-validate these 
results with other sources of data, including other test results, classroom observations, and parent reports, before 
communicating results or making educational decisions based on results.

When a student’s Shaywitz DyslexiaScreen score is classified as At Risk for Dyslexia, the Q-global and Universal 
Screening application reports suggest several options, including additional screening, further assessment, intervention, 
and progress monitoring. When the Shaywitz DyslexiaScreen results are well-supported by other sources of data, 
considerations may include selecting a more intensive intervention program, closely monitoring the student’s academic 
performance, and/or referring the student for a more comprehensive evaluation. When selecting intervention programs, 
choose evidence-based programs that deliver effective results for students who are at risk for dyslexia. A student’s 
intervention plan should be customized to target the key areas he or she needs to improve. The Shaywitz DyslexiaScreen 
reports provide strategies with specific examples that families and caregivers can practice with their children who are 
classified as At-Risk for Dyslexia. 

If a student is classified as Not At Risk for Dyslexia, language and academic skills may be monitored and supported 
within the general academic setting. The Shaywitz DyslexiaScreen provides one source of information to indicate risk 
for dyslexia; however, other sources of information may be considered as well such as direct assessment of students’ 
academic skills using standardized measures.
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Norms Development, 
Reliability, and Validity

The Shaywitz DyslexiaScreen was normed as part of the ongoing Connecticut Longitudinal Study that began in 1983. 
As explained in an article by Ferrer et al. (2015), the purpose of the Connecticut Longitudinal Study was to determine if 
cognitive and academic differences are evident between students with dyslexia and their typically developing peers as 
early as first grade and, if so, whether the trajectory of these differences increases or decreases from Grades 1 through 
12. The sample of students was followed prospectively and longitudinally from school entry into early adulthood to study 
the development of reading, learning, and attention (Ferrer et al., 2007; Ferrer et al., 2010; Ferrer et al., 2015; Shaywitz et 
al., 1995; Shaywitz, Fletcher, Holahan, & Shaywitz, 1992; Shaywitz et al., 1999; Shaywitz, Shaywitz, Fletcher, & Escobar, 
1990). In addition to the Connecticut Longitudinal Study, national validity studies were conducted with children living in 
various regions of the United States. The results of these studies, as described in this chapter, support the use of the 
Shaywitz DyslexiaScreen as one component of a broader approach for identifying children at risk for dyslexia.

Description of the Samples

Connecticut Longitudinal Sample
A sample of 414 Connecticut schoolchildren representative of those students entering public Kindergarten in 1983, 
as well as their parents and teachers, provided data for the Shaywitz DyslexiaScreen norms. Table 3.1 presents the 
demographic characteristics of the Connecticut (CT) longitudinal sample. Except for sample size (N), data are reported as 
percentages. The mother’s education level was not specified for 8 students (2%) in the sample. If a child did not live with 
his or her mother, the father’s education level was used. If the child did not live with the mother or father, then the head of 
household education level was used. Ethnicity was not specified for one student in the sample.

Table 3.1 Demographics of Connecticut Longitudinal Sample

CT sample

N 414

Education

0–12 years of school, no diploma 12.1

High school diploma or equivalent 27.5

Some college or technical school, associate’s degree 29.0

Bachelor’s degree 29.5

Race/ethnicity

African American 11.8

Asian 0.9

Hispanic 1.9

Other 0.0

White 85.0

Sex

Female 52.2

Male 47.8
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To identify students with dyslexia in the longitudinal sample, students’ word recognition, decoding, and reading 
comprehension skills were assessed every year through Grade 12, using the Reading Cluster tests (the composite 
of Letter-Word Identification, Word Attack, and Passage Comprehension) from the Woodcock-Johnson Psycho-
Educational Battery (WJ; Woodcock & Johnson, 1977). Students’ intellectual functioning was assessed every other year 
through Grade 12, using the Full Scale battery from the Wechsler Intelligence Scale for Children®–Revised (WISC®–R; 
Wechsler, 1974).

Based on the standard scores from the WJ and WISC®–R at Grades 2 and 4, a discrepancy criterion and a low-
achievement criterion, or one of the two, were used to identify students with dyslexia. The discrepancy criterion required 
an observed WJ Reading Cluster score 1.5 standard deviations below the score predicted from a student’s Full Scale 
IQ. The low-achievement criterion required a Reading Cluster score below 90 (the 25th percentile). These criteria identify 
children as poor readers, with little evidence of differences between subgroups formed with one criterion versus the 
other (Shaywitz et al., 1992; Shaywitz et al., 2003). Students who met criteria for dyslexia in Grade 2 and/or Grade 4 were 
placed in the dyslexia group. All other students in the sample were placed in the typical group.

National Validity Samples
To validate the cut score data obtained using the Connecticut sample, national samples were collected from the 
midwestern, southern, and western regions of the United States. The first validity sample was collected in April through 
July 2016 and included 115 children in Kindergarten and Grade 1, ages 5 through 7 years (M = 6.7, SD = 0.6). The second 
validity sample began in March 2017 and extended through May for Grade 2 and through October for Grade 3. It included 
80 children in Grade 2 between the ages of 7 and 9 (M = 8.4, SD = 0.4) and 84 children in Grade 3 between the ages 
of 7 and 11 (M = 9.2, SD = 0.5). A small number of students (n = 7) in the Grade 3 sample were relatively young or old 
for their grade; however, more than 90% of the sample were between 8 and 9 years old. The majority of the samples 
were collected from general education, public classroom, although two students in the Grade 3 sample attended a 
private school for children with learning differences. Classrooms of students were recruited from Nebraska (6 classes), 
North Carolina (5), Hawaii (2), California (1), and Illinois (1). The sample also included six students from Texas and three 
students from West Virginia. Participation rates were 75% or higher. Each of these grade-based samples was designed 
to include children from various levels of socioeconomic status, as estimated by parent education level, as well as from 
various race/ethnicity groups. Most samples included approximately equal numbers of males and females, although the 
Kindergarten sample included a higher percentage of males. Demographic characteristics of the clinical validity samples 
are presented in Table 3.2.

Students with clinical diagnoses other than intellectual disability were included in the samples. Disorders in the 
Kindergarten and Grade 1 sample included articulation disorder (n = 5), attention deficit/hyperactivity disorder (n = 6), 
autism spectrum disorder (n = 4), seizure disorder (n = 2), and learning disability/dyslexia (n = 3). Thirty-one students 
in Grade 2 and Grade 3 were diagnosed with disorders including apraxia; articulation disorder; attention deficit/
hyperactivity disorder; autism spectrum disorder; behavior disorder; central auditory processing disorder; depressive/
mood disorder; developmental delay/disability; dyslexia; emotional disturbance; epilepsy; expressive language disorder; 
learning disability in reading, writing, and math; learning and memory deficits; and Tourette’s disorder. All but one student 
who was previously diagnosed with a reading disorder or dyslexia also were classified as At Risk for Dyslexia based on 
the Shaywitz DyslexiaScreen results. Criteria for identifying children at risk for dyslexia in the national validity samples are 
described in the Validity Data section of this chapter.
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Table 3.2 Demographics of National Validity Samples

Form 0 
(Kindergarten)

Form 1 
(Grade 1)

Form 2 
(Grade 2)

Form 3 
(Grade 3)

N 63 52 80 84

Education

0–12 years of school, no diploma 4.8 1.9 13.8 8.3

High school diploma or equivalent 11.1 19.2 15.0 17.9

Some college or technical school, associate's degree 36.5 48.1 50.0 41.7

Bachelor's degree 47.6 30.8 21.3 32.1

Race/ethnicity

African American — 1.9 6.3 6.0

Asian 1.6 3.8 12.5 14.3

Hispanic 11.1 15.4 12.5 10.7

Other 12.7 9.6 7.5 21.4

White 74.6 69.2 61.3 47.6

Region

Midwest 15.9 23.1 45.0 26.2

Northeast — — — —

South 60.3 67.3 37.5 48.8

West 23.8 9.6 17.5 25.0

Sex

Female 42.9 53.8 48.8 48.8

Male 57.1 46.2 51.3 51.2

Scale Development
The Shaywitz DyslexiaScreen items were developed from a subset of the Multigrade Inventory for Teachers items (MIT; 
Agronin, Holahan, Shaywitz, & Shaywitz, 1992). As part of the Connecticut Longitudinal Study, teachers completed 
the 60-item MIT during the late spring of the school year. For example, MIT items for Kindergarten measured aspects 
of students’ cognitive and behavioral characteristics in the classroom, including activity, attention, adaptability, 
social, language, and academics. MIT items for first and second grades included all of the characteristics assessed 
in kindergarten, as well as the student’s reading level and current academic functioning in decoding, reading 
comprehension, arithmetic concepts, arithmetic calculations, and written expression. The MIT data were reviewed to 
select item subsets for the Shaywitz DyslexiaScreen forms.

Initial item review consisted of calculating the point-biserial correlation of each potential item with the students’ group 
status (dyslexia or typical). Items with correlations greater than .30 were retained for further analysis and then assembled 
into scales. The scales were analyzed for sensitivity, specificity, and internal consistency. Scale sensitivity (the proportion 
of students identified with dyslexia who are classified as At Risk for Dyslexia by the teacher ratings) and specificity (the 
proportion of students identified as typical readers and classified as Not At Risk for Dyslexia by the teacher ratings) were 
analyzed. Common criteria were used across all items in the scale. In the final phase of scale construction, criteria were 
allowed to vary across items. The final scale was composed of the dichotomized items endorsed that met criteria for 
group status for each student, with higher scores indicating greater likelihood of dyslexia. Data from the final scales were 
analyzed for sensitivity and specificity across the distribution of final scale scores. The final scales were assessed using 
signal detection analyses. Receiver Operating Characteristic (ROC) analyses were performed and the areas under the 
ROC curve were estimated for each scale. The final scale in each form yielded the strongest combination of sensitivity, 
specificity, and reliability.
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Final item selection resulted in 10 items each for Forms 0, 2, and 3, and 12 items for Form 1. Cut scores were established 
to classify students as At Risk for Dyslexia: Four or more items meeting criteria on Forms 0 and 2, and six or more items 
meeting criteria on Forms 1 and 3. The original item level and overall cut scores as determined by the Connecticut 
longitudinal study were adjusted as needed, based on the national validity studies, to provide optimal reliability and 
clinical sensitivity and specificity. No adjustments were made to the cut scores for Forms 0 and 1; however, adjustments 
were made to item-level cut scores and the overall cut score for Forms 2 and 3. Descriptive statistics for the dichotomous 
item scales and group comparison means are presented in the Validity Data section.

Evidence of Reliability and Validity
The fundamental concepts of psychoeducational measurement include the reliability of scores obtained on a test, 
statistical significance of the differences between scores, and the validity of the interpretations derived from the 
scores. The statistical data presented in this section provide the information necessary for examiners to determine the 
confidence they can have in the accuracy and precision of obtained scores.

Reliability Data
Internal consistency reliability assesses the degree to which items from a test or scale measure the same underlying 
construct. Cronbach’s alpha internal consistency reliability coefficients for each of the Shaywitz DyslexiaScreen Forms 
are reported in Table 3.3. Reliabilities range from very good (high .80s) to excellent (.90s), with reliabilities trending higher 
as the grade level of the form increases.

Table 3.3 Cronbach’s Alpha Reliability, by Form

Shaywitz 
DyslexiaScreen™ Raw scores

Dichotomous 
items

Form 0 (Kindergarten) .92 .87

Form 1 (Grade 1) .95 .90

Form 2 (Grade 2) .97 .94

Form 3 (Grade 3) .97 .95

Validity Data
For Forms 0 and 1, classification consistency was evaluated by comparing the students’ classifications on the 
Shaywitz DyslexiaScreen with students’ performance on selected Wechsler Individual Achievement Test®, third 
edition (WIAT®–III) subtests. The WIAT–III Early Reading Skills subtest was administered to kindergarten students as a 
measure of phonological awareness, letter knowledge, and early word recognition skills. The WIAT–III Word Reading 
and Pseudoword Decoding subtests were administered to first-grade students. Word Reading provided a measure of 
word recognition skills and Pseudoword Decoding provided a measure of phonological decoding of nonsense words. 
According to the validity data reported in the WIAT–III Technical Manual, the dyslexia (reading disability) group of students 
in Grades 2 through 12 scored significantly (p < .01) lower than the control group on each of the Early Reading Skills, 
Word Reading, and Pseudoword Decoding subtests, with large effect sizes ranging from 1.45 to 1.95. For the purpose of 
this study, Kindergarten students with a standard score below 85 (using a 95% confidence interval) on the Early Reading 
Skills subtest and Grade 1 students with a score below 85 (using a 95% confidence interval) on the Word Reading and/or 
Pseudoword Decoding subtests were classified as At Risk for Dyslexia (referred to as the Dyslexia group).

For Forms 2 and 3, classification consistency was evaluated by comparing the students’ classifications on the Shaywitz 
DyslexiaScreen with students’ performance on a WIAT®–III composite called the Dyslexia Index. The Dyslexia Index has 
been shown to be highly sensitive in identifying students at-risk for dyslexia (Dyslexia Index norms are provided in Breaux 
& Lichtenberger, 2016). For students in Grades 2 and 3, the Dyslexia Index score is based on three WIAT–III subtests: 
Oral Reading Fluency, Spelling, and Pseudoword Decoding. Students with a Dyslexia Index score below 85 (using a 90% 
confidence interval) were classified as At Risk for Dyslexia (referred to as the Dyslexia group).
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The Matrix Reasoning subtest from either the Wechsler Preschool and Primary Scale of IntelligenceTM, fourth edition 
(WPPSITM–IV; Wechsler, 2012) or the WISC®–V (Wechsler, 2014) was administered to screen for intellectual disabilities 
among examinees. Twenty kindergarten students were administered the WPPSI–IV Matrix Reasoning subtest and 
all other students were administered the WISC–V Matrix Reasoning subtest. The Matrix Reasoning subtest requires 
examinees to view an incomplete matrix or series and select the response option that completes the matrix or series. 
Three students from the Kindergarten and Grade 1 study and one student in the Grade 3 study who had Matrix 
Reasoning scaled scores of 3 or lower were excluded from the samples. 

Table 3.4 presents the comparison between the Dyslexia group and nonclinical group. The mean raw scores for the 
Dyslexia group in Kindergarten and Grade 1 were significantly higher than the nonclinical group means for each form 
of the Shaywitz DyslexiaScreenTM. WIAT®–III subtest scores for the nonclinical group in Kindergarten and Grade 1 were 
considerably higher than subtest scores for the Dyslexia group, with large effect sizes observed. The latter finding was 
expected given that the Dyslexia group was defined by their below average scores on the WIAT–III.

Table 3.4 Dyslexia Group Compared to Nonclinical Group, Forms 0 and 1 

Score

Dyslexia Nonclinical

Difference t value p value
Standard 
differenceMean SD Mean SD

Shaywitz DyslexiaScreen™

Form 0 (Kindergarten) 6.3 3.4 2.4 2.4 –3.87 –4.46 <.01 –1.48

Form 1 (Grade 1) 7.6 3.2 2.4 2.9 –5.20 –5.07 <.01 –1.78

WIAT®–III 

Early Reading Skills (Kindergarten) 92.0 2.7 105.7 6.6 13.69 6.73 <.01 2.23

Word Reading (Grade 1) 86.8 5.8 110.2 11.3 23.42 5.67 <.01 2.19

Pseudoword Decoding (Grade 1) 83.9 9.0 108.9 11.0 25.04 6.39 <.01 2.35

A similar trend is shown in Table 3.5 for Forms 2 and 3. Shaywitz DyslexiaScreen mean raw scores were significantly 
higher for the Dyslexia group than the nonclinical group. Each of the WIAT®–III scores were significantly higher for the 
nonclinical group than for the Dyslexia group, which was expected; the Dyslexia group was defined by its below average 
performance on the Dyslexia Index. 

Table 3.5 Dyslexia Group Compared to Nonclinical Group, Forms 2 and 3

Score

Dyslexia Nonclinical

Difference t value p value
Standard 
differenceMean SD Mean SD

Shaywitz DyslexiaScreen™

Form 2 (Grade 2) 8.1 2.4 2.2 3.0 –5.89 –7.36 <.01 –2.06

Form 3 (Grade 3) 9.0 1.6 2.3 3.1 –6.74 –8.96 <.01 –2.38

WIAT®–III

Pseudoword Decoding 81.3 6.9 106.7 12.7 25.36 11.21 <.01 2.16

Oral Reading Fluency 77.3 13.7 107.6 10.6 30.25 13.94 <.01 2.68

Oral Reading Accuracy 84.7 12.4 107.1 12.8 22.42 9.13 <.01 1.76

Oral Reading Rate 80.7 13.2 106.4 11.1 25.70 11.54 <.01 2.22

Spelling 84.1 8.8 105.8 10.9 21.64 10.69 <.01 2.06

Dyslexia Index 79.4 7.5 107.0 11.8 27.54 12.94 <.01 2.49
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Sensitivity and Specificity
The validity of a screening instrument like the Shaywitz DyslexiaScreen primarily relies on evidence of clinical 
sensitivity and specificity and the Area Under the Curve (AUC) estimate, which is the area under the Receiver Operating 
Characteristic (ROC) curve (Youngstrom, 2014). AUC estimates range from .50 (chance accuracy) to 1.00 (perfect 
accuracy). Traditional benchmarks for evaluating the quality of a screening instrument suggest that AUC values ≥ 0.9 
are excellent, ≥ 0.8 are good, ≥ 0.7 are fair, and < 0.7 are poor; however, many of the strongest performing clinical 
assessment inventories deliver AUC estimates in the 0.7 to 0.8 range due to imperfect diagnostic criteria (Youngstrom, 
2014). 

Table 3.6 presents the sensitivity, specificity, and AUC estimates for the Shaywitz DyslexiaScreen by form. The ROC 
Area column indicates AUC estimates in the .80s and .90s, indicating that the Shaywitz DyslexiaScreen is a high quality 
instrument for separating children at risk for dyslexia from those not at risk. The results from the national clinical studies 
indicate moderately high sensitivity and specificity for Forms 0 and 1, and high sensitivity and moderately high specificity 
for Forms 2 and 3. Teacher ratings on the Shaywitz DyslexiaScreen correctly classified 71% of the Kindergarten students, 
85% of the Grade 1 students, 80% of the Grade 2 students, and 85% of the Grade 3 students. Kindergarten teachers 
were able to identify successfully 73% (8 of 11) of students at risk for dyslexia and 71% (37 of 52) of students not at risk 
for dyslexia. Grade 1 teachers correctly identified 70% (7 of 10) of students at risk for dyslexia and 88% (37 of 42) of 
students not at risk for dyslexia. Grade 2 teachers correctly identified 100% (all 16) of students at risk for dyslexia and 
75% (48 of 64) of students not at risk for dyslexia. Grade 3 teachers correctly identified 94% (17 of 18) of students at risk 
for dyslexia and 82% of students (54 of 66) not at risk for dyslexia. The sensitivity, specificity, and ROC area estimates 
reported in Table 3.6 for the national validity studies are similar to those obtained for the Connecticut longitudinal study. 

Table 3.6 Classification Accuracy and ROC Area, by Form

Shaywitz 
DyslexiaScreen™ Sensitivity Specificity ROC Area

Form 0 (Kindergarten) .73 .71 .81

Form 1 (Grade 1) .70 .88 .89

Form 2 (Grade 2) 1.00 .75 .92

Form 3 (Grade 3) .94 .82 .94

Correlations with the WIAT®–III
As shown in Table 3.7, the national validity data for children in Kindergarten and Grade 1 indicated strong correlations 
between the raw scores derived from teacher ratings on the Shaywitz DyslexiaScreen on Forms 0 and 1 and the students’ 
standard scores on the WIAT–III Early Reading Skills, Word Reading, and Pseudoword Decoding subtests. 

Table 3.7 Forms 0 and 1 Correlations With WIAT®–III

WIAT®–III
Shaywitz  

DyslexiaScreen™

Early Reading 
Skills Word Reading

Pseudoword 
Decoding Mean SD

Shaywitz DyslexiaScreen™

Form 0 (Kindergarten) –.74 — — 3.1 3.0

Form 1 (Grade 1) — –.56 –.56 3.4 3.5

WIAT®–III

Mean 103.3 106.4 104.5

SD 8.0 13.7 14.3
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As shown in Table 3.8, the national validity data for children in Grades 2 and 3 indicated strong correlations between 
the raw scores derived from teacher ratings on Forms 2 and 3 and the students’ standard scores on the WIAT®–III 
Pseudoword Decoding, Oral Reading Fluency, Oral Reading Accuracy, Oral Reading Rate, Spelling subtests, and 
Dyslexia Index. Shaywitz DyslexiaScreen mean raw scores were similar across forms. Correlations in Tables 3.7 and 3.8 
are negative because of poor academic performance, as indicated by high raw scores on the Shaywitz DyslexiaScreen 
and low standard scores on the WIAT®–III. Similarly, strong academic performance is indicated by the reverse pattern 
across tests. 

Table 3.8 Forms 2 and 3 Correlations With WIAT®–III

WIAT®–III
Shaywitz  

DyslexiaScreen™

Pseudoword 
Decoding

Oral 
Reading 
Fluency

Oral 
Reading 
Accuracy

Oral 
Reading 

Rate Spelling
Dyslexia 

Index Mean SD

Shaywitz DyslexiaScreen™

Form 2 (Grade 2) –.55 –.70 –.63 –.65 –.80 –.70 3.4 3.7

Form 3 (Grade 3) –.64 –.66 –.54 –.67 –.64 –.68 3.7 4.0

WIAT®–III

Mean 101.4 101.3 102.5 101.1 101.3 101.3

SD 15.6 16.7 15.6 15.6 13.7 15.7

Summary
Results from the Connecticut Longitudinal Study and the national validity studies provide substantial support for 
the reliability, validity, and clinical utility of the Shaywitz DyslexiaScreen™. It is expected that future investigations 
utilizing this instrument will provide additional evidence of the test’s utility when used as part of a broader process for 
dyslexia screening.
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Shaywitz DyslexiaScreen™

Teacher’s Quick Guide for Item Rating
Form 0: Kindergarten (Ages 5–6)

These behavioral examples are provided to help teachers apply ratings in a consistent manner. These examples are 
not meant to be applied rigidly. Students who demonstrate the target behavior may vary in the specific features of their 
language as well as the severity and context of the behavior.

How often does the 
student... Example(s)

1. Tell a story 
in a logical 
sequence?

Behavior: Sequencing events correctly when telling a story.

Correct sequencing: A student tells the following story: “Mason’s mom took us to the park. She picked 
me up at my house. When we were at the park, we saw this man and a boy flying a kite that looked 
like a big fish. He let me fly the kite. It was fun flying the kite. Mason flew the kite, too. We got ice 
cream before we left. Mason’s mom took a picture of us eating ice cream.”

Incorrect sequencing: A student tells the following story: “We were at the park. We saw this man and 
a boy flying a kite that looked like a big fish. Mason’s mom took us to the park. She picked me up at 
my house. We got ice cream before we left. He let me fly the kite. It was fun flying the kite. Mason 
flew the kite, too. Mason’s mom took a picture of us eating ice cream.”

2. Express ideas 
in jumbled or 
incomplete 
sentences?

Behavior: Speaking in fragmented/incomplete sentences and/or in sentences with syntax (word 
order) errors.

Jumbled, incomplete sentences: A student tells her teacher about a woman who blew up balloons 
and twisted them into animal figures. “This woman with balloons was taking—. Maybe in a few 
seconds. Blowing them up. And then what she did with her hands was, there was a red dog, a giraffe 
really tall.”

3. Have trouble 
expressing his/
her thoughts in 
words?

Behavior: Difficulty expressing thoughts in words may manifest in a number of ways, such as difficulty 
finding the right word to say, or a tendency to use filler words (e.g., uh, um), nonspecific words (e.g., 
thing, thingamajig), or an unnecessarily large number of words to express an idea. 

Trouble expressing thoughts: After seeing a helicopter fly overhead, a student says, “I saw this, um, 
you know, thing fly over us. Not a plane. It’s smaller, it flies up and down, (pauses) a helicopter.”

4. Have trouble 
identifying 
letters or 
numbers?

Behavior: Difficulty recognizing or recalling the names of numerals and/or the names or sounds 
associated with letters. 

Trouble identifying letters: Most students in the class have learned the letter names and sounds; 
however, one student cannot recall the letter names or sounds consistently. When asked what sound a 
letter makes, the student occasionally responds correctly but most often struggles to recall the letter 
sound. The student also tends to confuse the names and sounds of letters that are visually similar. 

5. Speak in a way 
that is difficult 
to understand?

Behavior: Difficulty pronouncing some words clearly, a tendency to misorder the sounds within words, 
or interchange sounds between words.

Difficult to understand: Word pronunciation such as saying “spogito” instead of mosquito or saying 
“sparking pot” instead of parking spot.
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How often does the 
student... Example(s)

6. Require extra 
help—gestures, 
repetition—to 
follow verbal 
directions?

Behavior: Difficulty remembering or following verbal directions without additional supports such as 
repetition, gestures, or visual aids. 

Requires help to follow verbal directions: A teacher gives verbal instructions to the class at the 
beginning of every morning, such as the following three steps: unpack your school bag, take out paper 
and pencils, and begin your morning work. By the middle of the school year, most students follow the 
morning instructions easily; however, one student does not follow the instructions. Sometimes she 
is drawing or looking out the window while the other students are following the instructions. The 
teacher provides additional prompts and reminders for this student after each step to help her follow 
the instructions. 

7. Show interest 
in books and 
reading?

Behavior: A lack of interest in books and frustration with reading.

Lacks interest in books and reading: The teacher knows that Maria loves dinosaurs because she often 
talks about different kinds of dinosaurs and the television shows she has watched about them. In 
order to encourage Maria’s interest in reading, Maria’s teacher presented her with a book about 
dinosaurs. Much to the teacher’s surprise, Maria looked briefly at the pictures in the book, flipped 
through it, and put it aside. This behavior is exhibited with other books as well. 

8. Associate sound 
with letter 
correctly?

Behavior: Difficulty connecting letters to their sounds.

Incorrect letter-sound associations: Michael is struggling to learn the sounds that letters make. Even 
when he identifies the correct sound of a letter, he gets the sound wrong later, and it appears that he 
is guessing. 

How likely do you think it is that the student...

9. Has a problem 
learning?

Behavior: Difficulty learning early arithmetic skills (adding and subtracting) and/or difficulty with 
handwriting and letter formation.

Learning problems: Sophia has had a challenging time learning the alphabet and breaking down the 
sounds of short words into segments; she also has difficulties in other areas. For example, Sophia has 
trouble with number order when counting while other children do not have this problem. Errors in 
counting have had an impact on Sophia’s ability to do simple addition and subtraction problems.

10. Will be 
ready (i.e., 
academically 
prepared) to 
go to the next 
grade?

Behavior: The likelihood that the student will exhibit a sufficient degree of skill mastery by the end of 
the current school year to be academically prepared for the next grade.

Ready for the next grade: Sam’s teacher reports that Sam’s reading and spelling skills are 
underdeveloped for his grade level. As a result, Sam’s teacher believes that Sam is likely to struggle 
academically next year.
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Shaywitz DyslexiaScreen™

Teacher’s Quick Guide for Item Rating
Form 1: Grade 1 (Ages 6–7)

These behavioral examples are provided to help teachers apply ratings in a consistent manner. These examples are 
not meant to be applied rigidly. Students who demonstrate the target behavior may vary in the specific features of their 
language as well as the severity and context of the behavior.

How often does the 
student... Example(s)

1. Have trouble 
expressing his/
her thoughts in 
words?

Behavior: Difficulty expressing thoughts in words may manifest in a number of ways, such as difficulty 
finding the right word to say, or a tendency to use filler words (e.g., uh, um), nonspecific words (e.g., 
thing, thingamajig), or an unnecessarily large number of words to express an idea. 

Trouble expressing thoughts: After seeing a helicopter fly overhead, a student says, “I saw this, um, 
you know, thing fly over us. Not a plane. It’s smaller, it flies up and down, (pauses) a helicopter.”

2. Have trouble 
identifying 
letters or 
numbers?

Behavior: Difficulty recognizing or recalling the names of numerals and/or the names or sounds 
associated with letters.

Trouble identifying letters: Most students in the class have learned the letter names and sounds; 
however, one student cannot recall the letter names or sounds consistently. When asked what sound a 
letter makes, the student occasionally responds correctly but most often struggles to recall the letter 
sound. The student also tends to confuse the names and sounds of letters that are visually similar.

3. Speak in a way 
that is difficult 
to understand?

Behavior: Difficulty pronouncing some words clearly, a tendency to misorder the sounds within words, 
or interchange sounds between words.

Difficult to understand: Word pronunciation such as saying “spogito” instead of mosquito or saying 
“sparking pot” instead of parking spot.

4. Require extra 
help—gestures, 
repetition—to 
follow verbal 
directions?

Behavior: Difficulty remembering or following verbal directions without additional supports such as 
repetition, gestures, or visual aids. 

Requires help to follow verbal directions: A teacher gives verbal instructions to the class at the 
beginning of every morning, such as the following three steps: unpack your school bag, take out paper 
and pencils, and begin your morning work. By the middle of the school year, most students follow the 
morning instructions easily; however, one student does not follow the instructions. Sometimes she 
is drawing or looking out the window while the other students are following the instructions. The 
teacher provides additional prompts and reminders for this student after each step to help her follow 
the instructions.

5. Show interest 
in books and 
reading?

Behavior: A lack of interest in books and frustration with reading.

Lacks interest in books and reading: The teacher knows that Maria loves dinosaurs because she often 
talks about different kinds of dinosaurs and the television shows she has watched about them. In 
order to encourage Maria’s interest in reading, Maria’s teacher presented her with a book about 
dinosaurs. Much to the teacher’s surprise, Maria looked briefly at the pictures in the book, flipped 
through it, and put it aside. This behavior is exhibited with other books as well. 

6. Associate sound 
with letter 
correctly?

Behavior: Difficulty connecting letters to their sounds.

Incorrect letter-sound associations: Michael is struggling to learn the sounds that letters make. Even 
when he identifies the correct sound of a letter, he gets the sound wrong later, and it appears that he 
is guessing. 
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How likely do you think it is that the student...

7. Has a problem 
learning?

Behavior: Difficulty with academic learning, such as acquiring skills in arithmetic, letter formation, 
and/or written expression.

Learning problems: Sophia has difficulty with letter formation, spelling, and segmenting words into 
their component sounds. She also has difficulties in other areas. For example, errors in counting have 
had an impact on Sophia’s ability to do simple addition and subtraction problems.

8. Will be ready 
(i.e., academically 
prepared) to 
go to the next 
grade?

Behavior: The likelihood that the student will exhibit a sufficient degree of skill mastery by the end 
of the current school year to be academically prepared for the next grade.

Ready for the next grade: Sam’s teacher reports that Sam’s reading and spelling skills are 
underdeveloped for his grade level. As a result, Sam’s teacher believes that Sam is likely to struggle 
academically next year.

In your class (or compared to other students in the same grade), how high is the student’s...

9. Overall reading 
level?

Reading accuracy, fluency, and prosody assessments may be considered when estimating overall 
reading level.

Compared to other students in the same grade, what is the student’s skill level in the area of...

10. Basic Reading/
Decoding?

Evaluate the student’s basic reading skills relative to grade-level expectations and compared to other 
typically developing students in the same grade. Basic reading skills generally include the ability to 
accurately and fluently recognize grade-appropriate words in isolation and in context and decode 
unfamiliar words or pseudowords.

11. Reading 
Comprehension?

Evaluate the student’s reading comprehension skills relative to grade-level expectations and 
compared to other typically developing students in the same grade. Reading comprehension skills 
generally refer to the active process of understanding the meaning of various texts. This may include 
literal comprehension of explicitly stated information as well as inferential comprehension of implicit 
information derived from the text.

12. Written 
Expression?

Evaluate the student’s written expression skills relative to grade-level expectations and compared to 
other typically developing students in the same grade. Written expression skills generally refer to the 
ability to communicate ideas in written form, using grade-appropriate forms of written mechanics 
(spelling, capitalization, punctuation), grammar and sentence construction, and text organization.
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Shaywitz DyslexiaScreen™

Teacher’s Quick Guide for Item Rating
Form 2: Grade 2 (Ages 7–8)

These behavioral examples are provided to help you apply ratings in a consistent manner. These examples are not meant 
to be applied rigidly. Students who demonstrate the target behavior may vary in the specific features of their language, as 
well as the severity and context of the behavior.

How often does the 
student... Example(s)

1. Have trouble 
identifying 
letters or 
numbers?

Behavior: Difficulty recognizing or recalling the names of numerals and/or the names or sounds 
associated with letters.

Trouble identifying letters: Most students in the class have learned the letter names and sounds; 
however, one student cannot recall the letter names or sounds consistently. When asked what sound a 
letter makes, the student occasionally struggles to recall the letter sound. 

2. Complete work 
satisfactorily?

Behavior: Completing school work as expected for age or grade, consistent with peers.

Difficulty completing work in a satisfactory manner: Jay is eager to help the teacher work out math 
problems in class and he participates in group science projects, but he has difficulty completing his 
work in class. When he is asked to complete reading assignments, he requires more time and assistance 
to complete his work relative to his classmates.

3. Understand 
written 
concepts when 
first presented?

Behavior: Comprehending new information presented in written form during classroom lessons. 

Trouble understanding new concepts presented in written form: When presented with new concepts 
that he must read, such as a history lesson or a story math problem, Angel has difficulty reading and 
understanding the information.

4. Recall 
information 
learned earlier?

Behavior: Recalling previously learned facts. 

Difficulty retaining information: Omar has difficulty recalling the correct spelling of words, as well 
as math facts that he had learned. At times, he also struggles with word retrieval and remembering 
people’s names. 

5. Have difficulty 
learning new 
tasks that 
require reading?

Behavior: Difficulty learning tasks that require reading.

Trouble with new tasks: Trisha has difficulty when reading instructions to do a task. She does fine if 
the teacher explains the task to her, but not when she has to read instructions without help.
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How likely do you 
think it is that the 
student... Example(s)

6. Has a problem 
learning when 
tasks require 
reading or 
writing?

Behavior: Difficulty with academic learning if it requires reading or writing. 

Learning problems: Sophia has had difficulty learning sight words and she is slow to sound out 
phonetically predictable words. She also struggles with other domains, such as writing complete 
sentences, using correct capitalization, and punctuation. 

In your class (or compared to other students in the same grade), how high is the student’s...

7. Overall reading 
level?

Reading accuracy and fluency, including prosody (reading with expression), assessments may be 
considered when estimating overall reading level.  

Compared to other students in the same grade, what is the student’s skill level in the area of...

8. Basic Reading/ 
Decoding?

Evaluate the student’s basic reading skills relative to grade-level expectations and other typically 
developing students in the same grade. Basic reading skills generally include the ability to accurately 
and/or fluently recognize grade-appropriate words in isolation and in context, and decode unfamiliar 
words or pseudowords.

9. Reading 
Comprehension?

Evaluate the student’s reading comprehension skills relative to grade-level expectations and other 
typically developing students in the same grade. Reading comprehension skills generally refer to the 
active process of understanding the meaning of various texts. This may include literal comprehension 
of explicitly stated information, as well as inferential comprehension of implicit information derived 
from the text.

10. Written 
Expression?

Evaluate the student’s written expression skills relative to grade-level expectations and other 
typically developing students in the same grade. Written expression skills generally refer to the ability 
to communicate ideas in writing, using grade-appropriate forms of writing mechanics (spelling, 
capitalization, and punctuation), grammar, sentence construction, and text organization.
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Shaywitz DyslexiaScreen™

Teacher’s Quick Guide for Item Rating
Form 3: Grade 3 (Ages 8–9)

These behavioral examples are provided to help you apply ratings in a consistent manner. These examples are not 
meant to be applied rigidly. Students who demonstrate the target behavior may vary in the specific features of their 
language as well as the severity and context of the behavior.

How often does the 
student... Example(s)

1. Show interest 
in books and 
reading?

Behavior: A lack of interest in books and frustration with reading. 

Lacks interest in books and reading: The teacher knows that Maria loves dinosaurs because she 
often talks about different kinds of dinosaurs and television shows she has watched about them. To 
encourage Maria’s interest in reading, her teacher gave her a book about dinosaurs. Much to the 
teacher’s surprise, Maria looked briefly at the pictures in it , flipped through it, and put it aside. Maria 
does this with other books as well.

2. Understand 
written 
concepts when 
first presented?

Behavior: Comprehending new information presented in written form during classroom lessons.

Trouble understanding new concepts presented in written form: When presented with new concepts 
that he must read, such as a history lesson or a story math problem, Angel has difficulty reading  and 
understanding the information.

3. Recall 
information 
learned earlier?

Behavior: Recalling previously learned facts.

Difficulty retaining information: Omar has difficulty recalling the correct spelling of words, as well 
as math facts that he had learned. At times, he also struggles with word retrieval and remembering 
people’s names.

4. Have difficulty 
learning new 
tasks that 
require reading?

Behavior: Difficulty learning tasks that require reading. 

Trouble with new tasks: Trisha has difficulty when reading instructions to do a task. She does fine if 
the teacher explains the task to her, but not when she has to read instructions without help.

How likely do you 
think it is that the 
student... Example(s)

5. Has a problem 
learning when 
tasks require 
reading or 
writing?

Behavior: Difficulty with academic learning if it requires reading or writing.

Learning problems: Sophia has had difficulty learning sight words and she is slow to sound out 
phonetically predictable words. She also struggles with other domains, such as writing complete 
sentences using correct capitalization and punctuation.

6. Will be ready 
(i.e., 
academically 
prepared) to 
go to the next 
grade?

Behavior: The likelihood that the student will exhibit a sufficient degree of skill mastery by the end of 
the current school year to be academically prepared for the next grade.

Ready for the next grade: Sam’s teacher reports that Sam’s reading, spelling, and written expression 
skills are underdeveloped for his grade level. As a result, Sam’s teacher is concerned that Sam is likely 
to continue to struggle academically next year.
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In your class (or compared to other students in the same grade), how high is the student’s...

7. Overall reading 
level?

Reading accuracy and fluency, including prosody (reading with expression), assessments may be 
considered when estimating overall reading level.

Compared to other students in the same grade, what is the student’s skill level in the area of...

8. Basic Reading/ 
Decoding?

Evaluate the student’s basic reading skills relative to grade-level expectations and other typically 
developing students in the same grade. Basic reading skills generally include the ability to accurately 
and/or fluently recognize grade-appropriate words in isolation and in context, and decode unfamiliar 
words or pseudowords.

9. Reading 
Comprehension?

Evaluate the student’s reading comprehension skills relative to grade-level expectations and other 
typically developing students in the same grade. Reading comprehension skills generally refer to the 
active process of understanding the meaning of various texts. This may include literal comprehension 
of explicitly stated information, as well as inferential comprehension of implicit information derived 
from the text.

10. Written 
Expression?

Evaluate the student’s written expression skills relative to grade-level expectations and other 
typically developing students in the same grade. Written expression skills generally refer to the 
ability to communicate ideas in writing, using grade-appropriate forms of writing mechanics 
(spelling, capitalization, and punctuation), grammar, sentence construction, and text organization.
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Appendix B

Examiners and Teachers

California
Examiners: Patricia Durant, Claire Colon Hopkins, Melissa Jakubowitz

Teachers: Rebecca Chernoff, Courtney O’Rourke, Park Century School; Colleen Fisher, Nancy Boston, 
Redwood Heights Elementary

Hawaii
Examiner: Lisa Duke

Teachers: Kimberly Golden, Jan Zane-Chin, Ma‘ema‘e Elementary

Illinois
Examiner: Joanne Perpoli

Teachers: Christina Grande, Our Lady of the Snows; Elizabeth Holman, Saint Florian;  
Elena Balcer and Anne Kreikmeier, Saint Jerome

Nebraska
Examiners: Daphne Darter, Caitlin Roussan

Teachers: Dana Konopasek, Bev Krutz, Verdigre Public Schools; Latricia Olson, Theresa Schnoor, 
Randolph Elementary; Karol Stubb, Tim Stubbs, Winside Public Schools

North Carolina
Examiners: Christine Johnson, Danita Lackey, Kate  Maxfield

Teachers: Amy Allen, Kimberly Fulton, Mechelle Herschman, Susan Jones, Logan Marion,  
and Lele McCollum; Bethany Elementary; and Sandra Cates, Barbara Kimber, Brandy McMillan and Ali Navarre, 
Pleasant Grove Elementary

Texas
Examiner: Blanca Cuestas

Teacher: Chandra Jackson, Northgate Crossing  Elementary

West Virginia
Examiner: Lori Bailey

Teacher: Michelle Nowak, Skyview Elementary School
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Appendix C

Record Forms

Form 0: Kindergarten (Ages 5–6)                                                                                          29

Form 1: Grade 1 (Ages 6–7)                                                                                                     30

Form 2: Grade 2 (Ages 7–8)                                                                                                     31
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Language

How often does the student... Never Rarely Sometimes Often Almost Always Always

1. Tell a story in a logical sequence?

2.
Express ideas in jumbled or incomplete 
sentences?

3.
Have trouble expressing his/her thoughts 
in words?

4.
Have trouble identifying letters or 
numbers?

5.
Speak in a way that is difficult to 
understand?

6.
Require extra help—gestures, 
repetition—to follow verbal directions?

Academics

How often does the student... Never Rarely Sometimes Often Almost Always Always

7. Show interest in books and reading?

8. Associate sound with letter correctly?

How likely do you think it is that the student...
Definitely 

Likely Very Likely
Moderately 

Likely
Moderately 

Unlikely Very Unlikely
Not at  

All Likely

9. Has a problem learning?

10.
Will be ready (i.e., academically prepared) 
to go to the next grade?

Form 0: Kindergarten (Ages 5–6)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.
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Language

How often does the student... Never Rarely Sometimes Often Almost Always Always

1. Tell a story in a logical sequence?

2.
Express ideas in jumbled or incomplete 
sentences?

3.
Have trouble expressing his/her thoughts 
in words?

4.
Have trouble identifying letters or 
numbers?

5.
Speak in a way that is difficult to 
understand?

6.
Require extra help—gestures, 
repetition—to follow verbal directions?

Academics

How often does the student... Never Rarely Sometimes Often Almost Always Always

7. Show interest in books and reading?

8. Associate sound with letter correctly?

How likely do you think it is that the student...
Definitely 

Likely Very Likely
Moderately 

Likely
Moderately 

Unlikely Very Unlikely
Not at  

All Likely

9. Has a problem learning?

10.
Will be ready (i.e., academically prepared) 
to go to the next grade?

Form 0: Kindergarten (Ages 5–6)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.
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Language

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

1.
Have trouble expressing his/her thoughts in 
words?

2. Have trouble identifying letters or numbers?

3.
Speak in a way that is difficult to 
understand?

4.
Require extra help—gestures, repetition—to 
follow verbal directions?

Academics

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

5. Show interest in books and reading?

6. Associate sound with letter correctly?

How likely do you think it is that the student...
Definitely 

Likely Very Likely
Moderately 

Likely
Moderately 

Unlikely Very Unlikely
Not at  

All Likely

7. Has a problem learning?

8.
Will be ready (i.e., academically prepared) to 
go to the next grade?

Form 1: Grade 1 (Ages 6–7)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.

In your class (or compared to other students in the same grade), 
how high is the student’s... Highest High Middle Low Lowest

9. Overall reading level?

Compared to other students in the same grade, what is the 
student’s skill level in the area of... Superior

Above 
Average Average

Below 
Average

Lowest 1–2 
in class

10. Basic Reading/Decoding?

11. Reading Comprehension?

12. Written Expression?
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Language

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

1.
Have trouble expressing his/her thoughts in 
words?

2. Have trouble identifying letters or numbers?

3.
Speak in a way that is difficult to 
understand?

4.
Require extra help—gestures, repetition—to 
follow verbal directions?

Academics

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

5. Show interest in books and reading?

6. Associate sound with letter correctly?

How likely do you think it is that the student...
Definitely 

Likely Very Likely
Moderately 

Likely
Moderately 

Unlikely Very Unlikely
Not at  

All Likely

7. Has a problem learning?

8.
Will be ready (i.e., academically prepared) to 
go to the next grade?

Form 1: Grade 1 (Ages 6–7)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.

In your class (or compared to other students in the same grade), 
how high is the student’s... Highest High Middle Low Lowest

9. Overall reading level?

Compared to other students in the same grade, what is the 
student’s skill level in the area of... Superior

Above 
Average Average

Below 
Average

Lowest 1–2 
in class

10. Basic Reading/Decoding?

11. Reading Comprehension?

12. Written Expression?
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Language

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

1. Have trouble identifying letters or numbers?

Academics

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

2. Complete work satisfactorily?

3.
Understand written concepts when first 
presented?

4. Recall information learned earlier?

5.
Have difficulty learning new tasks that 
require reading?

How likely do you think it is that the student...
Definitely 

Likely
Very  

Likely
Moderately 

Likely
Moderately 

Unlikely
Very 

Unlikely
Not at  

All Likely

6.
Has a problem learning when tasks require
reading or writing?

Form 2: Grade 2 (Ages 7–8)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.

In your class (or compared to other students in the same grade), 
how high is the student’s... Highest High Middle Low Lowest

7. Overall reading level?

Compared to other students in the same grade,  
what is the student’s skill level in the area of... Superior

Above 
Average Average

Below 
Average

Lowest 1–2 
in Class

8. Basic Reading/Decoding?

9. Reading Comprehension?

10. Written Expression?
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Language

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

1. Have trouble identifying letters or numbers?

Academics

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

2. Complete work satisfactorily?

3.
Understand written concepts when first 
presented?

4. Recall information learned earlier?

5.
Have difficulty learning new tasks that 
require reading?

How likely do you think it is that the student...
Definitely 

Likely
Very  

Likely
Moderately 

Likely
Moderately 

Unlikely
Very 

Unlikely
Not at  

All Likely

6.
Has a problem learning when tasks require
reading or writing?

Form 2: Grade 2 (Ages 7–8)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.

In your class (or compared to other students in the same grade), 
how high is the student’s... Highest High Middle Low Lowest

7. Overall reading level?

Compared to other students in the same grade,  
what is the student’s skill level in the area of... Superior

Above 
Average Average

Below 
Average

Lowest 1–2 
in Class

8. Basic Reading/Decoding?

9. Reading Comprehension?

10. Written Expression?
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Academics

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

1. Show interest in books and reading?

2.
Understand written concepts when first 
presented?

3. Recall information learned earlier?

4.
Have difficulty learning new tasks that 
require reading?

How likely do you think it is that the student...
Definitely 

Likely
Very 

Likely
Moderately 

Likely
Moderately 

Unlikely
Very 

Unlikely
Not at  

All Likely

5.
Has a problem learning when tasks require 
reading or writing?

6.
Will be ready (i.e., academically prepared) to 
go to the next grade?

In your class (or compared to other students in 
the same grade), how high is the student’s... Highest High Middle Low Lowest

7. Overall reading level?

Form 3: Grade 3 (Ages 8–9)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.

Compared to other students in the same grade, 
what  is the student’s skill level in the area of... Superior

Above 
Average Average

Below 
Average

Lowest 1–2 
in Class

8. Basic Reading/Decoding?

9. Reading Comprehension?

10. Written Expression?
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Academics

How often does the student... Never Rarely Sometimes Often
Almost 
Always Always

1. Show interest in books and reading?

2.
Understand written concepts when first 
presented?

3. Recall information learned earlier?

4.
Have difficulty learning new tasks that 
require reading?

How likely do you think it is that the student...
Definitely 

Likely
Very 

Likely
Moderately 

Likely
Moderately 

Unlikely
Very 

Unlikely
Not at  

All Likely

5.
Has a problem learning when tasks require 
reading or writing?

6.
Will be ready (i.e., academically prepared) to 
go to the next grade?

In your class (or compared to other students in 
the same grade), how high is the student’s... Highest High Middle Low Lowest

7. Overall reading level?

Form 3: Grade 3 (Ages 8–9)

Student’s Name:  Grade: 

Sex: ❏ Female  ❏ Male Student’s Date of Birth (MM/DD/YYYY):    Test Date (MM/DD/YYYY): 

Is the student an English language learner? ❏ Yes    ❏ No         Teacher Completing Survey: 

Please read and answer each question by marking an ✘ in the appropriate box. If you are unsure about a response, choose the 
rating that most nearly describes the student.

Compared to other students in the same grade, 
what  is the student’s skill level in the area of... Superior

Above 
Average Average

Below 
Average

Lowest 1–2 
in Class

8. Basic Reading/Decoding?

9. Reading Comprehension?

10. Written Expression?

Copyright © 2018 NCS Pearson, Inc. All rights reserved.

Pearson, PSI design, PsychCorp, and Shaywitz DyslexiaScreen are trademarks, in the 
US and/or other countries, of Pearson Education, Inc., or its affiliate(s). 

NCS Pearson, Inc. 5601 Green Valley Drive Bloomington, MN 55437 800.627.7271 
www.PearsonClinical.com

Printed in the United States of America.


	About the Author
	Acknowledgments
	Qualification Requirements
	Introduction and Rationale
	Administration Time
	Forms and Reports
	Development Rationale
	Technical Requirements

	Administration, Reports,
and Interpretation
	Preparing for Administration on Q-global
	Step-by-Step Instructions for Q-global Administering and Reporting
	Preparing for Administration Using the 
Universal Screening Application 
	Step-by-Step Instructions for Universal Screening Application Administering and Reporting
	Scoring
	Interpreting Results

	Norms Development,
Reliability, and Validity
	Description of the Samples
	Connecticut Longitudinal Sample
	National Validity Samples

	Scale Development
	Evidence of Reliability and Validity
	Reliability Data
	Validity Data
	Sensitivity and Specificity

	Summary

	References
	Appendix A
	Teacher Quick Guides

	Appendix B
	Examiners and Teachers

	Appendix C
	Record Forms

	Table 3.1 Demographics of Connecticut Longitudinal Sample
	Table 3.2 Demographics of National Validity Samples
	Table 3.3 Cronbach’s Alpha Reliability, by Form
	Table 3.4 Dyslexia Group Compared to Nonclinical Group, Forms 0 and 1 
	Table 3.5 Dyslexia Group Compared to Nonclinical Group, Forms 2 and 3
	Table 3.6 Classification Accuracy and ROC Area, by Form
	Table 3.7 Forms 0 and 1 Correlations With WIAT®–III
	Table 3.8 Forms 2 and 3 Correlations With WIAT®–III

